
8th Grade World Civilizations I
Eighth Grade World Civilizations I connects students with the world outside of the United States. The course is a conceptual exploration of the
world from 13.82 billion years ago to 1750 AD. The units are designed to intertwine and overlap to emphasize the interconnectivity of the world as
civilizations rise, crumble and renew.  The units focus on 5 eras of time which ask students to think deeply and about overarching questions.

Units
Unit 1:  Era 1 Historical Thinking and Early Man

Problem: Why begin a course in human history before humans existed?
Unit 2: Era 2 Early Humans (250,000 years ago – 3000 BCE)

Problem: What caused some humans to shift from foraging to farming and what were the effects of this change?
Unit 3: Era 3 Cities, Societies, and Empires (6000 BCE – 700 CE)

Problem: How did complex societies develop and how did they impact humans inside and outside these communities?
Unit 4: Era 4 Regional Webs (200 – 1500 CE)

Problem: How do human systems restructure themselves after catastrophe?
Unit 5: Era 5 The First Global Age (1200 – 1750 CE)

Problem: How did the first ongoing connections between the hemispheres promote change both globally and regionally?

Course Objectives are focused on skills and concepts which prepare students to engage in problem solving, evaluating sources, and the
understanding of history as a narrative of differing perspectives focusing on three frames (communities, networks, and production and
distribution). Learning materials for each unit acknowledge the different learning modalities among students and include primary source documents and
artifacts, maps, charts, graphs, and digital resources. 

8th Grade World Civilizations I Scope and Sequence
Unit Time Span K-8 Missouri Learning Strands Addressed

Understands
History Continuity
and Change

Understands
Governmental
Systems and
Principles

Understands
Geographical
Study

Understands
Economic
Concepts

Understands
People,
Groups and
Cultures

Era 1 Historical Thinking and Early Man 3 Weeks X X X X X
Era 2 (250,000 YA-3000 BCE) 7 weeks X X X X X
Era 3 (6000 BCE-700 CE) 9 weeks X X X X X
Era 4 (200-1500 CE) 9 weeks X X X X X
Era 5 (1200-1750 CE) 9 weeks X X X X X



Unit 1: Era 1 Historical Thinking and Early Man

Missouri Learning Standards

6-8. WH.1.CC.D Using an inquiry lens, develop compelling questions about world history prior to c. 1450, to determine helpful resources and consider multiple points of views represented in the resources.
6-8. WH.1.CC.A 6-8 Create and use tools to analyze a chronological sequence of related events in world history.
6-8. WH.1.CC.E Analyze the causes and consequences of a specific problem in world history prior to c. 1450 as well as the challenges and opportunities faced by those trying to address the problem.
6-8.GEO.1.CC.D Using an inquiry lens, develop compelling geographic questions, determine helpful resources and consider multiple points of views represented in the resources.

Social Justice Standards/Learning for Justice Anti-Bias Framework 

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.

Learning Goal:
Students can
demonstrate
their knowledge
and
understanding of
why we study
history and how
we study history.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of why we study of history and how we study history by: 
● Use and create social studies resources (maps, graphs, timelines, etc.…) to explain relationships between individuals, events, and the past and present. 
● Analyze, compare and evaluate primary and secondary sources to support a position.
● Develop social science inquiries to investigate different historical topics. 
● Learn to develop a position, listen to others positions and discuss them in a respectful, non-judgmental manner. 
● Demonstrate their understanding of historical thinking and geographical (i.e. map) terms. 

Approaching: Students can demonstrate their understanding of  vocabulary (such as location, movement, place, human-environment interaction, and region, primary source, secondary
source) and how the vocabulary relates to the study of history as well as utilize the tools of social science inquiry to assist in making connections to the vocabulary and the study of
history. 

Beginning: Students can demonstrate that they know basic vocabulary related to the tools of social science inquiry and the study of history.   

Targets:  
● Students will demonstrate how to analyze and interpret a series of artifacts (Ötzi, photos of archaeological sites) in order to understand the past. 
● Students will analyze a historical timeline in order to understand how C.E. and B.C.E. are placed in time.  
● Students will compare origin stories from early civilizations (such as the Zulu, Iroquois, Mayan, and more) to understand multiple perspectives in history.
● Students will create a timeline of their personal history to demonstrate their understanding of how a timeline works. 
● Students will use historical thinking (using Social Science skills) to examine archaeological evidence from the discovery of Ötzi to make a claim supported by the evidence gathered in their

examination.
● Students will examine different map projections to determine how the world is represented through multiple perspectives. (e.g. Gall-Peters, Mercatur, Winkel-Trippel, etc.)

Essential Questions:
How do we learn about, interpret, and analyze the past?
How did people in the past view their world?
How does the past help us make sense of the present?



Unit 2:  Era 2 (250,000 YA-3000 BCE)
Missouri Learning Standards

6-8. WH.1.G.A Create and use maps and other graphic representations in order to explain relationships and reveal patterns or trends in world history.
6-8.WH.1.G.B  Describe the impact of human settlement activities on the environmental and cultural characteristics of world regions..
6-8WH.2.CC.A Explain the causes and results of the Agricultural Revolution in relation to the development of new and more complex societies in Asia, Africa, and the Americas.
6-8.WH.2.G.A Describe how physical characteristics of river valleys supported permanent settlements and the rise of early civilizations
6-8.WH.3.G.B Identify the effect of natural forces upon human activities.
6-8.WH.4.G.B Explain how physical geographic characteristics influence human identities and cultures.
6-8.GEO.1.CC.A Create and use historical maps and timelines in order to represent continuity and change within and among regions over time..
6-8.GEO.2.G.C Explain how human-environmental interactions shape people and places.

Social Justice Standards/Learning for Justice Anti-Bias Framework 

Diversity 8 DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences, and I ask questions respectfully and listen carefully and nonjudgmentally.
Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 11 JU.6-8.11 I relate to people as individuals and not representatives of groups, and I can name some common stereotypes I observe people using.

Learning
Goal:
Students can
demonstrate
their
knowledge
and
understanding
of early
human
development
through the
use of  tools of
social science
inquiry.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of early human development through the use of  tools of social science inquiry by:
● Examine the different ways early humans moved, organized and worked together.
● Demonstrate their understanding of the effect geography has on the development of cultures. 
● Compare the development of different cultures in relation to place.
● Analyze the effect agriculture has on the development of human societies.

Approaching: Students can demonstrate their understanding of vocabulary (such as Irrigation, River-Valley, Agriculture, Natural Resource, Migration, Climate, location, movement, place,
human-environment interaction) and how the vocabulary relates to the development of early humans.

Beginning: Students can demonstrate that they know basic vocabulary related to early human development, tools of social science inquiry, and the study of history.  

Targets:
● Students can analyze how humans are different from other animals and evaluate the roles that cognition and language play in understanding these differences.
● Students can understand human migration patterns and evaluate how the Earth has shaped these patterns and how humans have impacted the Earth.
● Students can apply historical thinking practices and reasoning skills such as claim testing, causation, comparison, continuity and change over time, and periodization to evaluate these historical

events and processes.
● Students can evaluate, create and support arguments using historical evidence for why many early human communities made the switch from foraging to farming.
● Students can understand and evaluate the positive and negative aspects of different types of human communities and how foraging, pastoral, and farming communities interacted.
● Students can analyze and challenge the historical narrative of how farming led to the formation of complex, organized societies.
● Students can examine how African cultures (Sub Saharan and Western Africa) had a longer path to agriculture than other cultures.

Essential Questions:
How do location, region, and place affect human settlement? (e.g. River Valleys, Coastal, etc.) What effects do people have on the natural world?
What effects does the natural world have on the people? Why might people move?



Unit 3: Era 3 (6000 BCE-700 CE) Cities, Societies, and Empires

Missouri Learning Standards

6-8.GEO.1.PC.B Explain how the physical and human characteristics of places and regions are connected to human identities and cultures.
6-8.GEO.2.PC.D Analyze religion and belief systems of a place to determine their varying impact on people, groups, and cultures.
6-8.WH.1.G.A. A. Create and use maps and other graphic representations in order to explain relationships and reveal patterns or trends in world history
6-8.WH.2.EC.A A. Using a world history lens, explain how the concept of economic surplus led to trade and the emergence of specialization of labor.
6-8.WH.3.EC.A A. Describe trade patterns and how they influenced the movement of resources, goods, and services.
6-8.WH.4.GS.A A. Explain the origins, functions, and structure of governmental systems within civilizations
6-8.WH.2.GS.C C. Explain how the codification of law impacted early civilizations.
6-8.WH.4.GS.A  Explain the origins, functions, and structure of governmental systems within civilizations.
6-8.WH.3.PC.B B. Analyze scientific, technological, intellectual, and artistic advancements to determine the legacy of civilizations

Social Justice Standards/Teaching Tolerance Anti-Bias Framework 

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.

Learning Goal:
Students can demonstrate
their knowledge and
understanding of the
political, cultural and
economic developments of
early civilizations as it
relates to world cultures
from the past.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the political, cultural and economic developments of early civilizations as it relates to world cultures
from the past by:

● Understand the development of different religions and explain how and why religions affect individuals and societies in world history.
● Understand and explain various religions.
● Examine different trade routes to understand how they affect the societal, political and economic development of different complex societies
● Use historical thinking practices and reasoning skills such as claim testing, causation, historical comparison, contextualization, sourcing, and continuity and change over

time to evaluate these historical events and processes.

Approaching: Students can demonstrate their understanding of vocabulary (such as Empire, Monarchy, Oligarchy, monotheism, polytheism, Hinduism, Buddhism, Christianity,
Judaism, and Islam) and how the vocabulary relates to the origins and structures of complex societies in world history. 

Beginning: Students can demonstrate that they know basic vocabulary related to the development of complex societies in world history.

Targets:
● Students can compare major world religions using a Venn Diagram and/or Charts.
● Students can understand how, where and why different religions (such as, belief systems of different Ethnic groups in Afro-Eurasia and the Americas, Judaism, Hinduism, Buddhism, Christianity,

Daoism, & Islam) developed in and affected different cultural regions.  
● Students can understand, evaluate, and analyze why Mesopotamia, Ancient Egypt (Kehmet), Nubia/Kush, China/Shang Dynasty, Nok, Olmec, Indus River Valley, and Greece began to organize into

more complex societies, states, and empires.
● Students can analyze how networks of exchange (such as Afro-Eurasian and Mesoamerican trade routes) expanded during this era.
● Understand and critique the common characteristics of societies such as social hierarchies, specialization of labor, writing, urbanization, population increases, and gender roles.
● Compare two complex civilizations then identify similarities and differences (such as belief systems, politics, societal hierarchies,and geographical features) to make a hypothesis as to why the

differences exist.

Essential Questions:
How did belief systems develop and spread? How do belief systems affect people’s lives, communities, and the world?
How does trade and distribution of resources affect the development of social hierarchies and other aspects of society?
How do agricultural, nomadic, pastoral and neolithic societies differ?



Unit 4: Era 4 (200-1500 CE) Regional Webs
Missouri Learning Standards

6-8.WH.1.GS.A Analyze laws, policies, and processes to determine how governmental systems affect individuals and groups in society in world history prior to c.1450.
6-8.WH.2.CC.B Analyze the role early civilizations had in shaping concepts of government, law, and social order.
6-8.WH.3.CC.A Analyze the rise and fall of civilizations to determine their significance to future societies.  
6-8.WH.2.GS.C Explain how the codification of law impacted early civilizations. 
6-8.GEO.1.GS.A Using a geographic lens, analyze laws, policies and processes to determine how governmental systems affect individuals and groups in society.
6-8.GEO.2.GS.B Draw conclusions about how laws impact the development of a place and how a place impacts the development of laws.
6-8.GEO.2.PC.B Explain how groups and institutions of a place develop to meet peoples’ needs.
6-8.WH.3.PC.B B. Analyze scientific, technological, intellectual, and artistic advancements to determine the legacy of civilizations

Social Justice Standards/Learning for Justice Anti-Bias Framework 

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 14 JU.6-8.14 I know that all people (including myself) have certain advantages and disadvantages in society based on who they are and where they were born.

Learning Goal: 
Students can
demonstrate their
knowledge and
understanding of
the political,
cultural and
economic
development of
regional webs as it
relates to world
cultures from the
past.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the political, cultural and economic development of regional webs as it relates to world cultures from the past
by:  

● Evaluate and critique the historical narrative of the rise and fall of societies.
● Understand and analyze why networks of interaction both increased and decreased during this era.
● Evaluate how new innovations in technology and transportation affected trade networks and human communities.
● Understand the formation and spread of belief systems (such as Islam, Christianity, Hinduism, and Buddhism) and how this belief system influenced communities and networks.
● Use historical thinking practices and reasoning skills such as claim testing, causation, historical comparison, contextualization, sourcing, and continuity and change over time to

evaluate these historical events and processes.
● Critique the narrative of the “Dark Ages” by analyzing and using evidence from multiple sources to support historical thinking.

Approaching: Students can demonstrate their understanding of vocabulary (such as) and how the vocabulary relates to the political, cultural and economic development of regional webs as
it relates to world cultures from the past. 

Beginning: Students can demonstrate that they know basic vocabulary related to the political, cultural and economic development of regional webs as it relates to world cultures from the
past. 

Targets:
● Students examine population growth data to make a prediction about population growth ( effect on environment) in China; then apply the same methods for an assigned country.
● Students can identify how and why empires such as the Han Dynasty, Rome, Mesoamerica, and the Byzantine Empire collapse, and others.
● Students understand how different societies (such as Ghana, Mali, Songhai/Songhay?) restructure after a collapse.
● Students can identify and explain how the collapse of an empire leads to reorganization/restructuring of a society (e.g. the collapse of Rome and the rise of The Islamic World, the Moors/Islamic Caliphates)
● Students can explain how societal policies affect the people who live within the culture and the effect on the local environment  (e.g. Islamic societal hierarchies, taxes, collapse of Mesoamerica, slash and burn, etc)
● Students can understand the effect technology has on the rise and fall of societies. (e.g. Songhai collapse-/Morrocans possessed guns, Byzantine Empire collapse-Ottoman cannons)
● Students can understand the relationship between the development of communities/regional webs and the spread of belief systems. (e.g. Swahili coastal communities and Islam, Mali became more powerful due to their

connection with Islam, Songhai converted to Islam due to taxes, European Kingdoms linked due to Christianities spread, Islam and Christianity divisions within, Chritianity and Islam as rivals)
● Students use historical thinking to examine primary and secondary resources to determine if the label “dark ages” is accurate.

Essential Questions:
What is power and how is power gained, used, and justified within a society?
How did societal collapse affect the lives of people in different instances?
How and why did the interconnections among human societies grow and shrink at different times, and how did these changes affect both human lives and the environment?
In what ways can the label of the medieval “Dark Ages” be both useful and inaccurate?



Unit 5: Era 5 (1200-1750 CE) The First Global Age

Missouri Learning Standards

6-8.WH.1.EC.A Examine the opportunity costs and benefits of economic decisions on society as a whole as well as on individuals.
6-8.WH.4.G.A Explain how the spread of cultural patterns and economic decisions shape and are shaped by environments.
6-8.WH.3.EC.A Describe trade patterns and how they influence the movement of resources, goods and services.
6-8.WH.3.EC.C Explain how political and economic stability affects the well-being of individuals and society.
6-8.GEO.2.EC.D Analyze economic systems to explain their impact on peoples’ behavior and choices.
6-8.WH.2.PC.C C. Describe how the world view of social groups and institutions influence culture and define the position of the individual within various societies.
6-8.WH.3.PC.B B. Analyze scientific, technological, intellectual, and artistic advancements to determine the legacy of civilizations
6-8.WH.3.PC.C C. Examine the extent and impact of cultural diffusion that results from empire building.

Social Justice Standards/Teaching Tolerance Anti-Bias Framework 

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 14 JU.6-8.14 I know that all people (including myself ) have certain advantages and disadvantages in society based on who they are and where they were born.

Learning Goal: 
Students can
demonstrate their
knowledge and
understanding of
the political,
cultural and
economic
development
during the first
global age.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the political, cultural and economic development during the first global age by:
● Understand and evaluate the formation of regional and global networks of interaction.
● Analyze how global interconnections affected political systems, trade networks, and the biosphere/environment.
● Evaluate the development of new hierarchies based upon social class and race during this era.
● Understand and critique the role of capitalism and government policies on the Columbian Exchange and transatlantic slave trade.
● Use historical thinking practices and reasoning skills such as contextualization, sourcing, and continuity and change over time to evaluate these historical events and

processes.
● Interpret primary source documents to understand and analyze multiple perspectives of the Mongol Empire, Black Death, Columbian Exchange, and the transatlantic slave

trade.

Approaching: Students can demonstrate their understanding of vocabulary and how the vocabulary relates to the political, cultural and economic development during the first global
ages.

Beginning: Students can demonstrate that they know basic vocabulary related to the political, cultural and economic development during the first global ages.

Targets:
● Students use historical thinking to analyze data in order to understand why life expectancy varies in different urban areas.
● Students use historical thinking to examine primary and secondary resources to understand and explain the causes and consequences of the Black Death.
● Students can understand the elements of the Mongol Empire including: development, belief systems, technology, warfare, roles of different groups,etc.
● Students can use evidence from the past to examine the economic systems (e.g. capitalism and imperialism) and policies to explain how the systems affected the lives of the people.
● Students utilize historical thinking practices to understand the Columbian Exchange and the changes to communities, networks, and the environment that occurred as a result of this exchange.
● Students can identify and explain how trade affected different cultures that interacted. (e.g. Indigineous Americans and the Europeans)
● Students will evaluate the connection between the Columbian Exchange, the transatlantic slave trade, and the plantation system.
● Analyze primary source documents to assess different perspectives of those involved in the transatlantic slave trade.
● Evaluate how conceptions of race affected communities and labor systems.

Essential Questions:
What factors shape the way basic resources are employed and valued by society (i.e. labor, land and material goods)?
To what extent can the Columbian Exchange be considered one of the most important turning points in history?
What were the impacts of the Columbian Exchange for people living in different regions and social classes around the world? Why and how were the impacts similar and different?
In what ways did societies across the world develop both similarities and differences during this period of increasing global interconnectivity?
How did changes in the environment, demographic changes, and new forms of coerced labor affect some regions of the world more than others?




